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1.1 Statement of Intent for the Early Years Department

The quality of the Early Years education at Danson is exceptional.

e The EYFS curriculum provides no limits or barrier to the children’s achievements,
regardless of their backgrounds, circumstances or needs. The high ambition it embodies is
shared by all staff within the department.

e The impact of the curriculum on what children know, can remember and do is strong.
Children demonstrate this through being deeply engaged and sustaining high levels of
concentration. Children, including those from disadvantaged backgrounds, do well. Children
with SEND achieve the best possible outcomes.

e Children are highly motivated and are eager to join in. They share and cooperate well,
demonstrating high levels of self-control and respect for others.

1.2 2022/23 Early Years Priorities

e To continue to develop the outdoor learning area to enhance learning opportunities in
Reception.

e To effectively support EAL pupils as they begin their learning journey in Reception.

e To ensure all staff have enhanced understanding of the progression of vocabulary starting
in EYFS and how this impacts on later learning, enabling children to know more and
remember more.

The Early Years priorities can also be found in the School Improvement Plan along with the whole
school priorities.

1.3 Key Features of Effective Practice

The following key features of effective practice are threaded throughout this guidance and must be
demonstrated on a daily basis and are integral through the curriculum. These features will form a
benchmark for all performance review activities.

The best for every child
All children within our Early Years Foundation Stage will have:

An equal chance of success.

High-quality early education which is fully inclusive and accessible for all.

Any special educational needs and disabilities identified quickly and promptly and given the
extra help they need, so they can progress well in their learning.

High-quality care

The opportunity to gain independence through positive relationships.

All children within our Early Years Foundation Stage will:

e Have rich experiences which are always central to the thinking of every member of staff.
e Thrive in a caring and nurturing environment.



The curriculum
All children within our Early Years Foundation Stage will:

e Receive a curriculum which is a top-level plan of everything the early years team wants the
children to learn in the most effective ways.
Be helped to develop their language skills through every activity they undertake.
Receive a curriculum that is ambitious and exciting where careful sequencing will help them
build their learning over time.

e Be able to follow their interests in a flexible and stimulating environment.

Pedagogy
All children within our Early Years Foundation Stage will:

Make progress in their learning.

Experience a pedagogy that has a mix of different approaches.

Learn through play with each other and through high quality interactions with adults in the
classroom.

Assessment
All children within our Early Years Foundation Stage will:

e Have their progress accurately assessed to know what they can do and what they know.
e Be quickly identified if they have a special educational need and need extra help.
e Be assessed through adults actively engaging with them.

Self-regulation and executive function
All children within our Early Years Foundation Stage will:

e Be helped to hold information in mind and focus their attention on what they need to do
next.
e Be provided with many opportunities to use language to guide their actions and plans.

Partnership with parents
All parents/carers within our Early Years Foundation Stage will:

e Develop a strong and respectful partnership with EYFS staff and be able to become
involved in the assessment of their children’s learning.
e Be listened to regularly and given clear information about their children’s progress.



It is a non-negotiable expectation that adults will support and engage with children for the duration
of their time spent in class. Any administration tasks will be carried out before or after each session
(with the exception of PPA). Observations of children will be carried out with them during daily
routines and activities. Adults will involve the children in decision making to encourage them to
think for themselves and view themselves as individuals with valid opinions. This includes
consulting children on the activities they want and incorporating these ideas into curriculum
planning. Regular circle time must be incorporated into the weekly planning for example to discuss
the reasons for rules and boundaries and to encourage children to contribute their own solutions to

issues.

At all times adults will act as positive role models, they will demonstrate:

A warm and kind approach that fosters a sense of belonging.

A sensitive response to children's needs, feelings and interests.

Praise and support of children's own efforts and independence.

A Consistency in setting clear achievable boundaries for children.

A clear understanding of how to positively deal with negative or disruptive behaviour always
with the individual child’s needs in mind.

Every effort to support that child’s understanding of what is expected of them through
modelling acceptable behaviour.

Every opportunity throughout each session to develop and build on children’s interests and
what they already know.

An understanding of the importance of developing a language rich environment and
showing how they are extending children’s language through the use of songs, nursery
rhymes, stories and providing time for adult/child and peer to peer interaction and
discussion.



1.4 The role of the teacher in the EY provision
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1.5 Pedagogical Aims

There are the three main components of pedagogy in early childhood and these are; a) the content
which is being taught (curriculum), b) the methodology or the way in which teaching is done and
the development of cognition and c) effective skills required for successful functioning in society.

Therefore, the Early Years Foundation Stage team will ensure:

e A consistently high level of teaching so every child makes good progress and no child gets
left behind.

e Each child settles well into nursery/reception where the curriculum and routine is fully
supporting and meeting their needs.

e A close working partnership between staff and parents and/or carers is established from the
very beginning.

e Every child is included and supported through equality of opportunity and
anti-discriminatory practice.

e That all children are fully prepared for their next stage of learning as they move into their
reception year.

e The safeguarding and welfare of every child is given the highest priority.

1.6 Safequarding

All EYFS staff have read and understood the Child Protection & Safeguarding Policy and are
trained annually to identify signs of abuse and understand what they need to do. Anyone with a
concern reports this promptly to the school's Designated Safeguarding Lead. In the case of a DSL
absence, concerns must be reported to a member of the Senior Leadership Team who are
Safeguarding Deputies.

Children trust the staff at Danson and know that they can speak to any adult if they have a
concern. As a school, we have a clear ‘Whistle Blowing Policy’ to ensure that all concerns are
reported and can be acted upon. The designated key worker for each child is their class teacher.
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2.1 Structure of the Nursery Provision

The structure and routine in the nursery will be the same for each session to enable children to
understand and feel secure in their environment. They will be reminded each day of how the
session runs and what exciting activities and opportunities for learning are on offer. Any alteration
to the daily routine will be discussed with them after the register has been taken. Close attention
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will be paid to those children who struggle with coping with any change to their day.
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Welcome Routine

8.30 am Gate open — Teacher, meet and

Arrive at Nursery —welcome each child by name
Hang coat/belongings on peg

Put book bag in box for changing

Self- register

Sit in key worker groups and select book to read
Change book from separate book box

Signal to put books away

Hello song

Register taken

Talk about days of the week

Introduce the activities for the day (visual timetable)

Demonstrate how each area to be used and suggestions for what to do in each
area

Adult focus activity with Key Worker { different focus each day)
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End of Day Routine
Tidy up and signal to sit on mat

Reflection on learning for the day (children pre-warned
who will be talking about this)

Settle for story (active engagement in this)

Rhymes/circle game as children are asked to get ready
to go home

Children get coat and belongings as name called and
move to the larger mat area.

When all the children are ready
Sing the Goodbye song

Teacher/PSA open the gate and then dismissal of
children to begin

Say goodbye to each child
<= Play,

‘Learn
and

_j & Grow...
1; 'T'ge‘rjler




2.2 Curriculum Planning

Nursery staff must plan a progressive and sequential curriculum around the 7 areas of learning
which must shape their educational programmes. (outlined in the Statutory Framework for the
Early Years Foundation Stage). Planning must represent the levels of development of all children.

The curriculum is a top-level plan of everything school leaders want the children to learn.
Therefore;

Planning must help every child to develop their language.

The curriculum needs to be ambitious. Careful sequencing will help children to build their
learning over time.

Young children’s learning is often driven by their interests.

Plans need to be flexible.

Depth in early learning is much more important than covering lots of things in a superficial
way through planning for the learning and development of each individual child, and
assessing and reviewing what they have learned regularly

2.3 Environment

The nursery indoor and outdoor classroom must truly reflect the teachers vision for learning.
Careful planning to ensure all children make good progress across all the areas of learning is
imperative. The following 3 elements to an enabling environment must be included into the nursery
plan.

The emotional environment:

e |[f they feel safe in the emotional environment children can express their feelings safely,
knowing that a trusted adult is nearby to help them if they feel overwhelmed by these.

e Teaching children ways to talk about and express their feelings needs to be an integral part
of nursery planning for example through regular engagement and discussion for example
during planned circle time sessions as well as throughout the children’s daily routines and
activities.

The indoor environment:

e The environment indoors has an immediate effect on the quality of children’s learning. The
Indoor classroom space needs careful planning as it needs to be flexible to accommodate
children’s changing interests and needs as well as a reflection of the topic/interest the
nursery are following.

e Resources should be of the highest quality and be of natural and real materials wherever
possible to engage and support children in their understanding of the world around them.

The outdoor environment:

e Being outdoors supports confidence and allows opportunities for larger scale learning,
problem-solving and creativity in the company of other children.

e Physical activity is enhanced. Research shows children’s use of language is five times
greater than indoors.

e The outdoor learning area will be made up of role play areas to promote real life
experiences to support creativity, language and natural curiosity.



2.4 Assessment and Early Identification of Need

It is crucial for all children to make good progress from their starting points therefore;

Children’s progress will be assessed using the prime areas of learning as well as the 3
characteristics of effective learning.

The Development Matters guidance sets out the pathways of children’s development in
broad ages, nursery staff will use these pathways to firstly help them to assess each child’s
level of development within the first 6 weeks of entering nursery and secondly as an
ongoing assessment guide.

Accurate assessment will help adults to make informed decisions about what a child needs
to learn and be able to do next.

The observation checkpoints will be used to inform the nursery team which children are at
expected levels of development and whether a child is at risk of falling behind in their
development.

The graduated approach;

Will be used for each or group of child/ren who are not identified as meeting expected
levels of development.

Adults are expected to take action quickly, using their professional judgement and
understanding of child development.

By monitoring the child’s progress more closely, they will make the right decisions about
what sort of extra help is needed.

Through sensitive dialogue with parents/carers the teacher will begin to understand the
child better and also offer helpful suggestions to support the home learning environment.
When children are at earlier stages of development than expected, it is important to notice
what they enjoy doing and also find out where their difficulties may lie.

They need extra help so that they become secure in the earlier stages of development.
Adults must not wait for them to become ‘ready’. For example, children who are not
speaking in sentences are not going to be able to write in sentences. They will need lots of
stimulating experiences to help them develop their communication.

2.5 Monitoring Arrangements

Early Years Foundation Stage moderation takes place on a half termly cycle with the Reception
Teachers and Early Years Leader

OTrack data will be updated on a two weekly basis using the developmental checkpoints
from Development Matters 2021 for formative assessment and at the end of each half term
for summative judgements.

External moderation will be carried out with the Collaborative Group on a regular basis
throughout the year with a focus on different areas of learning (termly).

Moderation may also be carried out from time to time with other local schools with
Nurseries, or neighbouring boroughs, at the discretion of the Assistant Head for Early
Years, Phase Leader, Early Years Leader or Head Teacher.
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2.6 Transition into Year Reception

Transition into Reception must be carefully planned and additional support given to those children
who find change in routine difficult to manage. It is essential that the receiving teachers are able
to spend time observing children in nursery prior to transition and this can be carried out in the
following ways:

As part of a transition topic during Summer 2

Circle time taken by Reception teachers

Transition will be an integral part of a long-term plan

Throughout the school year nursery children will visit reception classes, this will also
include tours of the school visiting other year groups

Parents and carers in the summer term will have an opportunity to visit reception classes
with their children.

11



Reception

3.1 Daily Timetable

Each day in Reception will follow a structured timetable. Continuous provision will be set up for the

week inside and outside to ensure that all seven areas of learning are catered for across the
provision.

Ensuring that different areas of learning are occurring simultaneously to make sure that children
are able to make connections with their learning.

Activities set out for the week will also ensure that all children are able to learn and progress at
their own pace and therefore enable the characteristics of effective teaching and learning. These
activities will be adapted by class teachers if necessary to ensure that the child is at the heart of
the learning and that if an activity is not moving the learning forward that it will be changed.

8.30-8.45 ‘Drop and go’ — Children come into school
8.45-9.00 Register/calendar

9.00-9.45 Read, Write, Inc.

9.45-10.00 Literacy input (communication and language focus)

10.00-11.00 Continuous Provision (CT task with a focus group and PSA modelling play and
language with children)

11.00-11.30 Maths Mastery input

11.30-11.45 Lunch preparation

11.45-1.00 Lunch

1.00-2.15 Continuous Provision (CT task with a focus group and PSA modelling play and
language with children)
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2.15-2.30 Circle time/EAD/UW/Music (Enhanced within the continuous provision to extend
play)

2.30-2.45 Dough disco/handwriting (PSA book changing/HFW)

2.45-3.00 Story time

3.00-3.05 Hometime

3.2 Reception Environment
All seven areas of learning will permeate the inside and outside set up in Reception.

The could include but are not limited to:
Literacy Area

Maths Area

Sand/Water Area

Small World Play
Role-Play Corner

Forest school/mud kitchen
Creative Area
Construction Area

Music Area

Book Corner

Investigation Area

ICT Area

Sensory/Messy Area

PSED and Communication and Language will be woven into each of these areas and will be
planned for within daily teacher inputs.

3.3 Curriculum Planning

Planning expectations:

Medium term plan

Weekly literacy and maths plans
Weekly continuous provision plans

Early Years leaders and Class Teachers will set half termly goals for the children. These can be
decided around the topic of learning that half term and will be set on the MTP.

These goals should be broad to link to curriculum objectives. These will then be broken down and

thought about in regards to how children play and learn to build their skills and achieve these
goals.

An example of a goal:
For children to be creative and expressive with different art forms.

13



To break this down, we would then look at how we can ensure our curriculum has a wide range of art forms
for children to find out what they enjoy. We must give the children time to preserve and get better at these.
This in turn will develop their creativity and communicative expression too. An idea here would be to link to
planning to dance/movement for the children to explore their own art forms and to build creative skills in
dance. This would involve giving the children time to create and choreograph their own dance.

These goals can then be informed by the non-statutory Development Matters framework when
planning. It is crucial that when planning that depth of an objective is prioritised over superficial
coverage. At Danson we are committed to providing a broad and balanced curriculum by setting
goals with careful consideration of what we want the children to learn.

When planning the curriculum, we ensure that different types of play have been catered for and
provided for the children in all seven areas of learning.

These different types of play include:
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We ensure that there is a balanced relationship between learning and play within our Early Years
setting.

Planning for the continuous provision

The continuous provision will be planned weekly. This will be linked to the topic and the book the
children are reading. Planning will be based around a book which is linked to the half termly topic.
The continuous provision activities might be linked to this book and topic while including a rich
environment for the children to learn through play and exploration. Plans will include links to the
seven areas as well as ideas for depth/challenge. Communication and language is a focus for all
activities. The plans include indoor and outdoor areas which will be set up for the week. Each area
that has been set up in the provision should include a table sign and a modelled example of what
the children have been asked to do. Environments should include real life and purposeful
experiences for the children.
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Autumn 1 Week 4

Tople: Ourselves Book: Only One You

Inside Provision

Maths Area

Small Werld Play

Children to wnte a word %o doscribe
temselves an their own |tk rockfish’. This
can ten be used to reate & lange cass fish
made up with words from every child o be
display our uniqueness

Literacy

Children b harve large oolourful numbe red rocks up
1o thee rurmiber B, They then need %o match e
same amount of pebbles bo the oomect numiber
practising teir subitising skils.

Maths

Under the sea

Communization ard Language: Children o be
enouraged b explain why they chose that
speciic word. Taking tirs bo ber proveded
saying Tell me why you are specal’

Communication and Language: Can children
discuss the diferent sees of the rocks and make
COmpansons

Maths

Communication and Language: Children begin to
name the animals they can see. How aro the
animals differers? Which is ter favouriie sea
animal? s this dferent bo their fiends?

1)

Diepth: Children can discuss ther favourte
colours and decorale the border of thor word.

Depétc Children to have numbers B0 face gheen fo
praclise writing their numisers fo § once they have
madie e amount.

Depdc Explons how pach sea animal sounds tol
ghwi frez chikdren some rew deas b play and

gracuse THra k"lﬂlﬂl'!ﬂu\!.

Creative Area

Role Play Comer

Children fo bring rocks réo school to decorabe
creatireg Eher own unigue design. Teachors to
provicde eoxamples they have oreatedl

EAD

Horre Correr

Paterm making programme avalable for
childreri. Children o make their cwn indrddual
pattermns

S

Continuous Provision

S

Communization ard Language: Adulls fo
engage children in conversabon behind their
colour cholpes and patiers. Key vocabulary
ideas: bright, colouriil, miking, patiom, shape
Elicit comments from the children about the
detals thoy see in the “rockdsh.®

Communcalion and Larguage: Engage the
childrer in conversabion abowt Fow their homes is
similandiferent to the one in school. Link back b
the slory about us being diffierent and our homes
being diferent. fAdulls to model a vanety of
language related 1o a house seting

Communcalion and Larguage: Chikdren b
discuss feir patterr and colour choces. Adulis
lo encourage children fo explain their chokoes
and ask the children why.

CaL

Depth: Children to take Ser pebble on our
|ourney amund ther cassroom. What have
ey lzami about thair rew dassroom owver the
last Tow wooks thak fey can shane with thor
pehhble?

Depft Chidren 1o be supperied (o develop their
canfidence when exploring and creating new
soararios and situabians.

PSED

Dapdt

Recording of children’s work

e Teacher directed work will be in squared maths books and half lined, half plain writing
books. Each piece of work or photograph will be displayed with the lesson’s learning
objective and a link to Development Matters. Work will be dated and scribed if needed.
Class teachers will assess children against the LO following the school’s marking policy.

e Children will each have a ring binder folder which has evidence of their child initiated
sessions. These folders are separated into each of the seven areas and will showcase
each child’s learning journey and their independent skills. This should be pieces of quality

of work and there is an expectation of at least 2 pieces a half term within each of the seven

areas. Pieces of work should be dated and scribed by an adult when needed.

Planning is shared between all staff in the class and lessons are delivered by the Early Years
Team. All staff hold the correct qualifications and the staff to pupil ratios exceed the legal

requirements. Plans are evaluated daily, weekly, half termly and yearly and this impacts the future
planning of the class teachers.
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3.4 Assessment in Reception

Baseline Assessment

Children who join us in Reception are assessed using the government directed Reception Baseline
Assessment(RBA). We also assess children on entry using our bespoke Danson Primary School

baseline. The baseline data is recorded on O’Track to enable effective monitoring of progress
throughout the school year and the children’s journey at Danson.

Formative Assessment

Formative assessment against the non-statutory Development Matters objectives are to be
completed fortnightly on O’'Track. These have been mapped on a yearly overview to show
progression of skills. These will then support the transition into Y1 and the conversations that
professionals will have and the planning of the curriculum.

Term
Topic
Physical

Development
(Prime)

Spring 1

3 and 4 years
old

= Continue to
develop their
movement,

= Go up steps
and stairs, ar
climb up
apparatus, using
slternate fest.

= Skip, hop.
stand on ona leg
and hold a pose
for 2 game like
musical statues.
= Usze
large-muscle
movements to
wave flags and
sireamers, paint
and make
marks.

balamcing, riding.

3 and 4 years
old

= Increasingly
able to use and
remamber
s=quences and
patterns of
movemenis
which ars related
to music and
rhythimn.

» Choose the
right resources
o carmy out their
o plan.

= Collsborate
with others to
manage large
items.

Reception
= Rayize and
rafine the

Travel

Reception

= Develop their
small motor skills
so that they can
use 3 range of
toals
competently,
safaly and
confidently.

= Combine
different
movements with
=3z and
fluency.

= Confidently and
safely use s
range of large
and small
apparatus
indoors and
outside, 3lone
and in a group.

= Develop the
overall body
sirength,
co-ardination,
balance and
agility needed to
engage
successfully with
future physical
education
sessions and
ather physical
disciplines
including.

= Further develop
the skills they
nesd o0 manage
the school day
successully: -
lining up and
queuing -
maaltimes

Beception

= Develop the
foundations of a
handwriting style
which is fast,
accurate and
efficient.

= Further develop
and refine a
range of ball
skills.

= Develop
confidence,
compeisncs,
precision and
accuracy when
engaging in
sctivities that
involee 3 ball.

ELGs

Gross Motor Skills

= Megotiate spacs and
obstacles safely, with
consideration for themselves
and othars.

= Demonstrate strength,
balamce and coordination
when playing.

= Mowe energetically, such as
running, jumping, dancing,
hopping, skipping and
climbing.

Fine Motor Skills

= Hold a pencil effectively in
preparation for fluent writing
— using the tripod grip in
zlmost all cases.

= Use 2 range of small toals,
including scissors,
paintbrushes and cutlery.

= Begin to show accuracy

Children who are assessed as not meeting the objective (orange) will then be supported by the
class teacher and the pupil support assistant the following week during the afternoon child initiated
sessions.

Reception All Groups Autumn Mid Term - = Personal, Social and Emaotion .. POSO -~
o Suhrob Ahmadjon o Medina Ahmed o Bertie-Luke Aldridge o Ava Allen o Viyan Anbarasu
&g Reception_Ash &g Reception_Ash & FReception Elm &g Reception 0Dak & FReception Elm
POSO
[4+] See themselves as a valuable
individual.
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Summative Assessment

Assess, Plan, Do and Review
Children who are not in line with the Danson Expectation following the baseline assessments on
entry will be following the graduated
approach. To begin and assess the
children, class teachers will need to:
e Identifying patterns of behaviour
e Having structured conversations
with the child’s parents
Identifying their gaps in knowledge
Discover the child’s interests
Understand their routine.
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The graduated approach is supported by the SENCO working alongside and supporting class
teachers in the setting and is informed by EYFS materials and the
Early Years Outcomes guidance.

Class teachers and Early Years Leaders use the ‘Quality First
Teaching and Special Educational Needs Support Toolkit for Early
Years Providers’ to ensure a consistent approach when identifying

i ot sty ot S,
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children’s barriers to learning and/or special educational needs. === s

Moderation

e Moderation will take place half termly in school as part of the Early Years Foundation Stage
moderation cycle with the Reception Teachers and Early Years Leader.

e O’'Track data will be updated on a two weekly basis using the developmental checkpoints
from Development Matters 2021 for formative assessment and at the end of each half term
for summative judgements.

e External moderation will be carried out with the Collaborative Group on a regular basis
throughout the year focussing on different areas of learning (termly).

e Moderation may also be carried out from time to time with other local schools with
Nurseries, or neighbouring boroughs, at the discretion of the Assistant Head for Early
Years, Early Years Leader or Head Teacher.

.5 Working in Partnership with Paren
Parents will be involved with their child’s learning journey through Early Years by:
e Google Classroom updates sent out to parents.
Parents Evening
Open days
Stay and Play sessions before the children start school
Come and Play Sessions-October (Reception)
Termly target setting
End of year reporting

Home Learning
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Topic Tasks

A section of topic tasks will be posted onto the Google Classroom half termly. These tasks

do not need to be completed in any particular order, it is up to individual families which task they
complete and when they complete it. These tasks should be brought into school and will be
showcased within the classroom.

Book banded books (RWI)

e 6 books are brought in daily (depending on animal group) and changed only if they have
read at home

e 1 RWI book is given out per child alongside a free choice book (book from the reading
corner)

e PSA — stamp the books ‘changed books’ and write the new book and date

e CT to read with 6 children per day (based on animal groups) and write in reading record

HFW
e Children to start with set 1 HFW stuck into books by PSA and move up through the sets
e 6 children tested on HFW per day depending on animal group that they are in
e Children need to get 3 or more to have the next set stuck into books
e HFW books to be sent home the day they come into school

Online Learning

e Numbots
e RWI videos
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